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Abstract 
The present study is a comparative investigation into the effect(s) of using animated versus static funny pictures on Iranian 
intermediate EFL learners’ intake and retention of English idioms. The researchers intended to find out whether higher intake and 
longer retention of English idioms could be gained by using animated funny pictures or static funny ones. In so doing, 60 
intermediate EFL learners attending Rasa Institute, Boukan, West Azerbaijan, were selected using Solutions Placement Test 
(SPT). First, they were randomized into an experimental group and a control one. Then each group was provided with 25 idioms 
which were not known even by one student. These idioms were presented over 5 sessions. For the experimental group, the idioms 
were presented through animated funny pictures associated with their Persian equivalents and sample sentences. And for the 
control group, the same idioms were offered through static funny pictures with Persian translation and sample sentences. After 
this five-session treatment, students’ intake and retention of the instructed idioms were tested using an immediate post-test and a 
delayed one. The collected data were analyzed using SPSS 17.0 software. Results of Independent and Paired Samples t-tests 
showed that using animated funny pictures could enhance intermediate students’ intake and retention of idioms. 
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1. Introduction 
Words and phrases can have meanings beyond their basic word level; in other words, they may take on a figurative 
meaning. Idiomatic expressions also carry meanings beyond their constituent parts and when they are used in 
speaking or writing, a great impression will be made on the listeners or readers (Zyzik, 2009). Idioms are used 
frequently by native speakers (Irujo, 1986); therefore, non-native speakers need to have some familiarity with 
idiomatic expressions (Boers, 1992). Holmes and Moulton (2005) have introduced teaching and learning idioms as 
one of the most challenging undertakings in the field of TEFL. The present study proposes a creative technique for 
teaching English idioms, i.e., “teaching idioms through funny animated pictures”. 
1.1. Definition of idiom 
Saberian and Fotovatnia (2011) have defined idioms as multiword units (MWUs) which are made up of a sequence 
of two or more words. These units are meaningful and inseparable units. Some scholars such as Fraser (1970) have 
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defined idioms in both semantic and structural aspects. In this view, idioms are defined as strings of non-
decomposable words whose meaning cannot be derived from the individual word. Other scholars; however, 
approach definition of idioms in quite different aspects. For instance, Alexander (1987) has defined idioms based on 
learning purposes and stated that idioms are multiword units which should be learned as a whole along with their 
sociolinguistic, cultural, and pragmatic principles. Lennon (1998) has defined idioms as colorful side of language 
which give life and richness to it by combining words with new senses to create new meanings. Moreover, Sprenger, 
Levelt and Kempen (2006) introduce idioms as interesting kinds of fixed expressions because their meaning and 
interpretations are partly or completely non-compositional. 
1.2. Teaching idioms 
    Everyday language and even formal discourses abound with idioms and that is why a great deal of attention has 
been paid to teaching and learning idioms. Scholars believe that second language speakers would appear unnatural if 
their speech is devoid of idiomatic language (Dastjerdi & A’lipour, 2010). In addition, idioms are frequently used in 
everyday language; therefore, L2 learners need to meet the challenge of learning idioms sooner or later (Irujo, 
1986). 
 
     However, teaching and learning idioms involve some difficulties. First, idioms are non-literal, i.e. their meaning 
cannot be derived from their component parts. Second, exposure to idioms is so limited and even in native-
nonnative interactions native speakers try to avoid using idioms and they use simple, everyday vocabulary (Henzl, 
1973; Kllerman, 1977). Moreover, situations where L2 learners encounter idioms such as movies and television do 
not provide the kind of language necessary for language learning (Long, 1982). Third, a mere knowledge of idioms’ 
meaning cannot guarantee their correct use in authentic situations. Some factors are attributed to this problem; the 
most important of which is that most idioms are invariant and must be learned as wholes. The last reason why idiom 
learning is judged as a difficult task is that we lack suitable materials for teaching them. 
 
     Cooper (1998) introduces using contextual clues as the most successful strategy to guess the meaning of idioms. 
Among the latest methods to teach idioms is using annotated pictures. Chun and Plass (1996) concluded that using 
annotated pictures with text in vocabulary teaching results in better learning compared to annotated videos with text. 
Aljabri (2009) also investigated the effect of contextual and pictorial annotations on incidental vocabulary learning 
and concluded that text-picture glosses end in better vocabulary learning. Other scholars also claim that textual-
pictorial presentation of words helps students learn words more successfully because pictures help form mental 
images whereby words can better stick in L2 learners’ mind (Kost, Foss, & Lenzini, 1999; Yoshii & Flaitz, 2002). 
 
     Fotovatnia and Khaki (2012) have investigated the effects of using pictures, Persian equivalents (L1), and 
English definition (L2) on learning decomposable and non-decomposable idioms. The results of their study prove 
the pedagogical value of pictures for teaching the meaning and form of decomposable idioms. In other words, they 
believe that better recognition and production of the two types of idioms occur when both channels (verbal and 
visual) are engaged. In their study, Tabatabaei and Gahroei (2011) emphasized the role of movie clips in idiom 
teaching and learning. They have introduced films as rich resources for idioms. Films also offer communication 
links between classroom and society. Chun and Plass (1996) also believe that if words and idioms are presented 
along with actual objects or imagery techniques such as pictures and videos, higher degree of learning can be 
achieved. 
 
     Animations are believed to help learners understand complex ideas more easily. Some reasons for this include: 
animations are motivating and they help reduce the cognitive load whereby learners can form mental images of the 
presented materials more easily (Ainworth, 2008). In their study, Hoffler and Leutner (2007) concluded that 
animated presentation had an over-all advantage over static visualizations. However, some researchers (Tversky, 
Morrison & Betrancourt, 2002) believe that most studies have failed to show any advantages of animated (dynamic) 
presentations compared to static visualizations. Animations have two positive functions in learning. First, they 
enable learners to perform more cognitive processing by providing additional information that cannot be displayed 
through static pictures. Second, they help learners build a dynamic mental representation by providing through 
external support for simulating the behavior of the system depicted (Schnotz & Rasch, 2005). In this regard, the 
present study proposes a creative technique for teaching English idioms, i.e., “teaching idioms through funny 
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animated pictures”.  
1.3. Theoretical framework 
Cognitive theory of multimedia learning and the ideas behind learning through funny materials shed light on the 
rationale of the present research. The theory draws on Paivio’s (Clark & Paivio, 1991) dual coding theory, 
Baddeley’s (1992) model of working memory, Sweller’s (Chandler & Sweller, 1991) cognitive load theory, 
Wittrock’s (1989) generative theory, and Mayer's (1996) SOI model of meaningful learning. According to the 
cognitive theory, the learner possesses a visual-verbal processing system, such that auditory narration goes into the 
verbal system whereas animation goes into the visual system. 
 
     In multimedia learning the learner engages in three important cognitive processes. Selecting, as the first cognitive 
process is applied to incoming verbal information to yield a text base and is applied to incoming visual information 
to yield an image base. The second cognitive process is organizing that is applied to the word base to create a 
verbally-based model of the to-be-explained system and is applied to the image base to create a visually-based 
model of the to-be-explained system. Finally, integrating as the third process occurs when the learner builds 
connections between corresponding events in the verbally-visually based model. 
 
     Mayer (2001) has suggested a cognitive theory for multimedia learning. The following figure shows Mayer’s 
cognitive theory. 
 
 
 
 
Fig. 1: Mayer’s (2001, p. 54) cognitive theory of multimedia learning 
    This model is based on three primary assumptions: (a) Visual and auditory experiences and information are 
processed through separate and distinct information processing channels; (b) Each information processing channel is 
limited in its ability to process experiences or information; and (c) Active processing of experiences or information 
in the channels is designed to construct coherent mental representations. 
 
     Malone (1981) claimed that funny materials could be intrinsically and extrinsically motivating, which can finally 
lead to higher levels of learning. Boucheix and Guignard (2005) have also considered the element of fun as an 
important factor which helps to make learning materials especially animated illustrations more motivating. The 
same claim has been made by other authors like Ainworth (2008), Boucheix and Schneider (2009), Chun and Plass 
(1996), Rieber (1990), Schnotz, Böckheler, and Grzondziel (1999). 
1.4. Research questions and hypotheses 
     The following questions are posed to meet the objective of the study, i.e. finding some effective methods or 
techniques for teaching idioms by comparing teaching idiom through funny animations and static pictures. 
Q1: Does using animated funny pictures enhance intermediate EFL learners’ intake and retention of English idioms? 
Q2: Does using animated funny picture lead to higher intake and longer retention of English idioms in intermediate 
EFL learners compared to static funny pictures? 
To respond to the above questions, the following null hypotheses are presented. 
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H01: Using animated funny pictures does not enhance intermediate EFL learners’ intake and retention of English 
idioms. 
H02: Using animated funny pictures does not lead to higher intake and longer retention of English idioms in 
intermediate EFL learners compared to static funny pictures. 
2. Research methodology 
2.1. Participants 
     Participants of the study were selected from among 87 would-be-intermediate students who attended Rasa 
Institute, Boukan, West Azerbaijan, in the fall term of 2012. These students were composed of 80 Kurds, 5 Turks, 
and 2 Persians. By the time this study started, the average time they had spent on studying English was about 2 
years. A Solutions Placement Test (hereafter SPT) was administered to select intermediate students and homogenize 
the participants regarding their L2 proficiency. A copy of the SPT is provided at www.uploadmb.com/dw.php?id=1372 
965083. 
 
     After the placement test was administered, 25 students were confirmed to be pre-intermediate. Among the 
remaining 62 students, two students whose scores were the lowest were intentionally omitted from the experiment; 
therefore, the remaining 60 students were chosen as the main participants of the study. These 60 students included 
both sexes with a portion of 70 % girls and 30% boys (42 girls and 18 boys). There were 55 Kurds (91.66%), 3 
Turks (5%), and 2 Persians (3.33%). Their age ranged from 15 to 22 years old, with an average of 18.35. Table 1 
shows the participants’ demographic information. 
 
Gender Number Percent Total Average age Race Percentage Kurd Turk Persian 
Male 18 30 60 18.35 91.66 5 3.33 Female 42 70 
Table 1. Participants 
     After being selected through the SPT, the participants were randomly assigned into two groups, an experimental 
group and a control one. To do so, fish-bowl technique was applied. The experimental group included 10 boys and 
20 girls and the control group consisted of 8 boys and 22 girls. Table 2 shows a summary of both groups’ 
information. 
Group Gender Number Total Average Age 
Experimental Group             Male            10            30          17.9             Female            20 
Control Group             Male             8            30         18.8            Female            22 
Table 2. Experimental and Control Groups 
2.2. Instrumentation 
The instruments used in this study include; (1) a Solutions Placement Test (available at http://www.uploadmb.com/d 
w.php?id=1379156853) to determine the students’ proficiency level, (2) a researcher-designed pre-test (visit 
www.uploadmb.com/dw.php?id=1372965083) to determine what idioms to teach, (3), an immediate researcher-
designed post-test (visit www.uploadmb.com/dw.php?id=1372965215) to check the students’ idiom learning, (4) a 
delayed researcher-designed post-test (visit www.uploadmb.com/dw.php?id=1372965305) to check the students’ 
learning and retention of taught idioms, (5) the Macromedia Flash software to create animated pictures, and (6) 
animated and static pictures to teach target idioms. These instruments are explained below. 
 
     Solutions placement test has been developed after consultation with teachers and is designed to assess students’ 
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knowledge of the key language as well as their receptive and productive skills. The reliability of this placement test 
was checked by employing Kuder-Richardson 21 (KR-21) formula (r = 0.91). SPT is available at 
http://www.uploadmb.com/dw.php?id=1379156853. 
 
     A researcher-designed pre-test was administered in order to select 25 idioms to be presented in the study. The test 
contains 40 items. Idioms were selected from the book “Idioms and Phrasal Verbs” by Gairns and Redman (2011). 
Reliability of the test was assured by piloting (r = 0.87). 
 
     A multiple-choice post-test was designed by the researcher to test the immediate results of the proposed method 
of idiom teaching. This test contained 25 multiple-choice items. Four options were provided for each item from 
among which students selected the correct one. Reliability of the test was assured by piloting (r = 0.90). 
 
     A delayed post-test was designed by the researcher to check idiom learning and retention. The test contained both 
multiple-choice items and fill-in-the-blank ones. Multiple-choice items were aimed at checking whether the students 
learned the meaning of the idioms or not. And fill-in-the-blank items, requiring the students to choose between two 
options, were aimed at seeing whether the students learned the form of the presented idioms or not. Reliability of the 
test was checked through piloting technique (r = 0.88). 
 
     Macromedia Flash is is developed and distributed under a free software license for both personal and commercial 
usages. Macromedia Flash outputs to the .swf format, while projects are saved in internal .vgd format. This software 
was used to create animated pictures out of some static pictures. Some of the created animated pictures are available 
at www.uploadmb.com/dw.php?id=1371474262. 
 
     In this study two versions of the same pictures were used to teach the target idioms. The first version was static 
pictures taken from the database of Narcis Dictionary 5.0 and the second version was animated edition of the same 
pictures designed using Macromedia Flash Software. The static version of the pictures consisted of some static 
pictures that showed the literal meaning of the target idioms in a funny way and they contained the English idioms 
annotated on the top of the pictures, the Persian translation below the English idiom, and a sample sentence at the 
bottom. The animated pictures were moving pictures in which an element was moving and they contained relevant 
sounds where the English idiom appeared on the top, then its Persian translation below it, and finally the example 
sentence at the bottom. The main difference between these two versions was that in the animated pictures there were 
movement and sound which were not available in the static ones. 
2.3. Procedure 
Two weeks before the experiment, the Solutions Placement Test (SPT) was administered in order to choose 60 
homogenized intermediate L2 students from among 87 students attending Rasa institute in the fall term of 2012. 
Twenty-five students were pre-intermediate. Among the 62 remaining students, two students whose scores were the 
lowest were intentionally omitted in order to reduce the final number of participants to 60 for the sake of ease of 
subsequent calculations. Afterwards, the selected intermediate students were randomized into an experimental group 
and a control one. Table 2 above shows both groups’ information. 
 
     Afterwards, the idioms to be presented during the study were selected through a researcher-designed pre-test. In 
this test students were required to write the Persian equivalent for each idiom. Then 25 idioms which the students 
did not know and had image-evoking potential (as suggested by Zyzik, 2009) were selected. 
 
     The selected 25 idioms were modified into two forms: (1) Persian annotated static funny pictures with L1 sample 
sentences and (2) Persian annotated dynamic funny pictures (animated funny pictures) with L1 sample sentences. 
The static funny pictures were retrieved from Narcis Dictionary 5.0 and animated funny pictures were created out of 
the same static pictures using Macromedia Flash Software. 
 
     In the static pictures, there was a funny picture above which the Persian translation and under which English 
example sentences were given. In animated pictures, there were the same pictures above which the Persian 
translation and under which an English sample sentence appeared after the animated pictures stopped. Static pictures 
were presented to the control group and animated ones to the experimental group. Some of the created funny static 
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and animated pictures are available at www.uploadmb.com/dw.php?id=1371474262. 
 
     The experiment lasted 5 sessions over two and half weeks. The researcher instructed both classes. Before 
teaching the idioms, the researcher made sure that the participants were not studying idiom courses in institute 
classes. Each session, the experimental group was presented with 5 idioms through animated funny pictures. And 
the control group wa taught the same idioms through static funny pictures. 
 
     First, pictures were displayed using the projector and the computer. The idiom and its Persian translation were 
read aloud by one of the students and students were encouraged to memorize both. Then the sample sentence was 
read and paraphrased by the teacher. After that, the students were required to negotiate the meaning of the idiom. 
Then students were asked to write their own sample sentence using the presented idioms. Finally, the pictures were 
displayed once more. For both groups, this method was used for all five idioms each session. At the beginning of 
each session, those idioms which had been taught up to that time were reviewed through displaying the pictures. In 
the sixth session, without prior notice, the immediate post-test was administered. After two weeks, again without 
previous attention, both groups were called to attend the institute and they were given a delayed post-test. 
2.4. Data analysis 
After data collection, they were analyzed through the software SPSS 17.0. To test the first and the second null 
hypotheses, Paired and Independent Samples t-tests were employed, respectively. The criterion for significant value 
was set at p < .05. 
3. Findings and discussion 
3.1. Results of immediate posttest 
Table 3 shows the results of the immediate posttest. According to these results, it can be claimed that the students in 
the experimental group (M = 19.73, SD = 2.63) and the control group (M = 18.66, SD = 2.46) are homogeneous 
regarding the presented idioms’ learning. 
Group N Mean Std. Deviation Statistics Std. Error 
Immediate Learning of Idioms Experimental 30 19.73 .481 2.638 Control 30 18.66 .45 2.468 
Table 3: The Results of Immediate Posttest 
In conjunction with Table 3, Table 4 below indicates that the difference between the two groups’ idiom learning is 
not significant (t(58) = 1.61, p = .111) which means that the two groups are not different regarding idiom learning. 
In addition, Leven’s Test for Equality of Variances also proves the homogeneity of the two groups in Table 4 below. 
 Levene's Test for Equality of Variances t-test for Equality of Means F Sig. t df Sig. (2-tailed) 
Immediate 
Posttest 
Equal variances 
assumed .021 .885 1.617 58 .111
 
Table 4: Independent Samples T-test for Idiom Learning Immediately after the Study 
Table 3 clearly indicates that animated funny pictures have a significant effect on idiom learning. As a result, the 
first null hypothesis of the study is rejected. Table 3 also shows that static funny pictures, as well as animated ones, 
can significantly affect idiom learning. This table shows that experimental and control groups do not differ 
regarding their idiom learning immediately after the study. 
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3.2. Results of delayed post-test 
Two weeks after the immediate posttest, the delayed posttest was administered in order to check students’ learning 
and retention of the given idioms. The results of the descriptive statistics showed significant changes in both groups. 
The average level of learning and retention of idioms two weeks after the study for the experimental group (M = 
19.53, SD = 2.315) showed that students’ idiom learning remained approximately the same compared to the 
immediately-after-the-study stage. However, the control group (M = 15.8, SD = 2.310) reflected a decrease of 2.86 
in the level of students’ idiom learning. Table 5 presents the results of the delayed posttest. 
Group N Mean Std. Deviation Statistics Std. Error 
Delayed Learning of Idioms Experimental 30 19.53 .422 2.315 Control 30 15.80 .421 2.310 
Table 5: The Results of the Delayed Posttest 
To come up with a better comparison of the results in both groups and to observe whether the obtained 
changes are significant or not, Independent Samples t-test was employed. The results of the Independent Samples t-
test (see Table 6) indicate that the difference between the two groups two weeks after the experiment was significant 
(t(58) = 6.252, p = .000). This implies that the experimental group’s learning and retention of the idioms increased 
or remained the same while the control group’s level of idiom learning and retention decreased. Comparing Tables 3 
and 5 confirms that the experimental group’s idiom learning and retention remained the same while those of the 
control group dropped. 
 
Levene's Test for Equality of 
Variances t-test for Equality of Means 
F Sig. t df Sig. (2-tailed) 
Delayed 
Posttest 
Equal variances 
assumed .012 .912 6.252 58 .000 
Table 6: Results of Independent Samples T-test for the Experimental and Control Groups’ Idiom Learning and 
Retention Two Weeks after the Study 
3.3. Results and discussion for the first null hypothesis (Ho1) 
In order for the first null hypothesis to be accepted or rejected, descriptive analysis was employed in two stages, i.e. 
immediately and two weeks after the study. The results showed that using animated funny pictures can enhance 
idiom learning. Therefore, the first null hypothesis is rejected. This finding is in line with Tversky, et al’s (2002) 
finding; they have claimed that animated pictures can enhance the amount and quality of learning. 
 
     Tables 3 and 5 also indicate that static funny pictures can help students learn English idioms. This finding is in 
line with findings of scholars such as Fotovatnia and Khaki (2012), Plass (1996), and Zyzik (2009). However, using 
animated funny pictures can result in higher level of idiom learning and retention. Data given in Tables 3 and 5 
confirm this fact. As seen in Table 4, the two groups are not different regarding their idiom learning. On the 
contrary, in Table 6 the difference between two groups regarding their level of idiom learning and retention is 
significant. 
 
     Data given in Tables 3 and 5 supports the idea that using animated funny pictures can guarantee idiom learning 
and retention. To come up with stronger evidence for this claim, Paired Samples Statistics was applied. The results 
of this test showed that the experimental group’s idiom learning did not differ significantly immediately after the 
study and two weeks after it. Table 7 provides descriptive statistics for the Paired Samples Statistics. 
 
  N Mean Std. Deviation 
Immediately after the Study 30 19.733 2.638 
Two Weeks after the Study 30 19.533 2.315 
Table 7: Paired Samples Statistics for the Experimental Group 
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In order to provide stronger support concerning the idea that animated funny pictures can help students’ 
idiom learning and retention, more calculations were done through Paired Samples t-test and the experimental 
students’ scores on the immediate and delayed posttests were compared to see whether the students’ level of idiom 
learning had changed in immediately-after-the-study and two-week-after-the-study stages. Table 8 provides the 
results of the Paired Samples t-test. 
 
Paired Differences 
t df Sig. (2-tailed) Mean Std. Deviation Std. Error Mean 
Mean Immediately – Mean Two Weeks .2 1.126 .205 .972 29 .339 
Table 8: Paired Samples T-test for the Experimental Group 
Table 8 clearly shows the non-significant difference (t(29) = .972, p = .339) of two weeks after the study 
results vs. the immediately-after-the-study stage results. Based on these findings, the first null hypothesis is rejected. 
3.4. Results and discussion for the second null hypothesis (Ho2) 
To test the second null hypothesis, Independent Samples t-test was employed and the results indicated that 
there was a significant difference between the levels of the experimental groups’ idiom learning and retention two 
weeks after the study. Tables 4 and 6 above presented the results of Independent Samples t-test statistics for the 
experimental and control groups immediately and two weeks after the study, respectively. 
 
     Table 4 indicates that students in both groups had approximately the same intake and learning of the given 
idioms. In this Table, the experimental and control groups are reported not to be different regarding their idiom 
learning because as seen the value of Sig. (2-tailed) is higher than 0.05. 
 
     Two weeks after the study, again Independent Samples t-test was applied on the collected data from the delayed 
posttest. Table 5 confirms that there is a decrease in the control group’s idiom learning and retention. The 
experimental group’s idiom learning and retention; however, remains approximately the same with a marginal drop 
of 0.2 in their mean idiom learning score. Table 7 also confirms this result. As seen in Table 6, the two groups are 
different regarding their idiom learning because the value of Sig. (2-tailed) is lower than 0.05. Therefore, it can be 
concluded that animated funny pictures can result in higher learning and retention in longer periods of time 
compared to annotated funny pictures. This finding is in agreement with some other scholars’ findings (e.g., 
Boucheix & Schneider, 2009; Hoffler & Leutner, 2007; Tversky, et al, 2002). 
4. Conclusion 
The results of data analysis proved the proposed method to be an effective one in two regards: first, it helps 
students learn the meaning of idioms, and second, it extends the retention of the taught idioms. Further, the findings 
of the study are in line with the cognitive theory of multimedia teaching (Mayer, 2001). As Mayer (2001) believes, it 
is through two channels that human beings represent and manipulate knowledge: a visual pictorial and an auditory-
verbal. Cognitively, it could be argued that the presentation of the information visually and textually might cause L2 
learners to process information through different channels. This may engage L2 learners in active processing within 
the channels, including selecting relevant words and pictures, organizing them into coherent pictorial and verbal 
models, and integrating them with each other and with the previous mental knowledge. Furthermore, Mayer (2001) 
believes the best performance of the participants will be achieved when both visual and textual information is 
selected, moderate when only one mode is selected and worst when neither is selected. The same findings were 
reported by Chun and Plass (1996) and Yoshii and Flaitz (2002), too. 
4.1. Pedagogical implications 
The results of the study can have different pedagogical implications. First, since animated funny pictures can have 
positive impact on L2 learners’ idiom learning and retention, and improve their ability to survive situations where 
L2 is spoken, material writers and curriculum designers can enrich L2 idiom textbooks by including CDs containing 
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related animated funny pictures. Second, foreign languages departments in universities and L2 institutes can also use 
the results of the study to enhance their students’ idiom learning and retention by motivating them to learn idioms 
accordingly. They can also be advised to design animated funny pictures for idioms they learn. Third, foreign 
language teachers usually consider idiom teaching as difficult and challenging. The results of the study can help L2 
teachers tackle this problem. They can provide their students with animated funny pictures and help them enhance 
their interest in idiom learning. Fourth, with the swift advances in communication technologies through the Internet, 
L2 learners can learn languages more independently. They can improve their speaking abilities through video-
conferencing or voice chat, enhance their writing capacities through chatting or joining writing groups, and learn 
idioms through animated funny pictures. Learners can also design their own animated funny pictures and provide 
their e-pals with them so that they can learn idioms more easily and effectively. 
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